St Nicholas' Primary and Nursery School
Positive Behaviour Policy

Our Mission Statement is: Live, Love, Learn and Be Happy.

Our values are: kindness, honesty, respect, responsibility, resilience,
empathy

Links to Other Policies: Safeguarding Policy, Anti-bullying Policy, Special Needs, Disability and Equal
Opportunities Policy, Marking Policy, Exclusions and Suspension Policy, Complaints Guidance, Managing
Serial and Unreasonable Complaints, Relationships Education (RSHE Policy)

Links to guidance: Keeping Children Safe in Education
https://assets.publishing.service.gov.uk/media/6a4cf903b7203c4c023fd2f3/Keeping children safe in ed
ucation 2026 .pdf

Restrictive interventions, including use of reasonable force, in schools
https://assets.publishing.service.gov.uk/media/6943dad6501cdd438f4cf5aa/Restrictive interventions incl
uding use of reasonable force in schools.pdf

Curriculum Links: Jigsaw, P4C, British Values

Approved by: Governors

Approved date: September 2026

To be reviewed by: September 2027
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Aims

The values of St. Nicholas’ Primary and Nursery School are at the heart of our Positive Behaviour Policy.

They are referred to at every opportunity and form a Whole School Charter that all children and staff

follow.

e To enable each child to develop a sense of responsibility for his or her own behaviour

e To develop each child's self- esteem and resilience

e To foster the emotional well-being of each child - including an ability to appropriately express feelings
and emotions

e To help each child to understand and respect the rights of others

e To develop each child's communication skills, including assertiveness based on self- esteem and regard
for others

e To develop a sense of social responsibility within the class, the school, the wider community and the
environment

e To further develop the positive ethos of the school by encouraging mutual respect for one another by
all the members of the school community.

Zones of Regulation

Our positive behaviour policy is guided by the Zones of Regulation. This is the original framework and
curriculum (Kuypers, 2011) that develops awareness of feelings, energy and alertness levels while
exploring a variety of tools and strategies for regulation, prosocial skills, self-care, and overall wellness.
This curriculum provides an easy way to think and talk about how children feel on the inside and sort these
feelings into four coloured Zones, all of which are expected in life. Once children understand their feelings
and zones, they can learn to use tools/strategies to manage the different Zones in order to meet goals like
doing schoolwork or other tasks, managing big feelings, and healthy relationships with others. The simple,
common language and visual structure of The Zones of Regulation helps make the complex skill of
regulation more concrete for learners and those who support them. The need for the Zones of Regulation
was clear after the disruption caused by Covid and so the framework, first introduced in the
Communication, Interaction and Resource Base (CIRB) was extended across the whole school. All
classrooms have Zones of Regulation displays and the zones are referred to constantly to support
regulation. Additional support is given to children through bespoke Zones work delivered by the Home
school Link Worker, Emotional Support Assistant and Behaviour Support Assistant. Behaviour Support
Plans are designed around the Zones of Regulation. (see appendix 1)

https://www.zonesofregulation.com/index.html

School-Wide Principles

Every member of the school community learns and lives the values of the school as outlined in the whole
school charter. In order to support this:
e Staff understand and use the Zones of Regulation
e The Jigsaw programme is used for PHSCE
e PAC to be taught as a minimum for 10 sessions within each long term
e The school staff will work closely with parents/carers and aim for a common agreement regarding the
Positive Behaviour Policy aims.
e The Special Needs, Disability and Equal Opportunities Policies are reflected in the Positive Behaviour
Policy
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The whole school follows the Team Teach programme with the focus on pre-emptive, positive strategy,
with staff receiving specialised Team Teach training as necessary.

Classroom Practice

At the start of the year, children are introduced to the whole school values charter which all children
and staff sign. Each classroom has their signed charter on display. This charter is at the heart of
everything we do and is referred to reinforce positive behaviour and to correct inappropriate behaviour.
Promote an enriched curriculum with opportunities for all abilities and ensuring equal opportunities for
all.

Use de escalating methods as much as possible.

In-class strategies to promote good behaviour

Get to know each child as well as possible
Smile
Praise
Ensure teachers differentiate the curriculum appropriately either by the scaffolding of work at age-
related expectations and /or by differentiating learning intentions
Children are given regular rest breaks
Children’s individual learning styles are considered
Scan class
Give "Take-Up" time
Give “Reset” time in classroom (‘Reset’ table/space in class to include: a timer, squidgy ball, deep
breathing exercises, mindfulness techniques etc.)
Give “Reset” time in parallel class/phase — all classrooms to have a reset table/space
Use humour
Ignore low level behaviour by praising others
Speak informally to parents
Check pace of lesson
Give choices with consequences
Move around classroom as you talk
Limit the times when you need/expect silence
Smooth transitions, using hand signals where appropriate
Mindfulness techniques to be used after transition times and throughout the day as appropriate
Avoidance of children standing in queues or lines such as waiting for work to be marked, or going into
class after lunch
Plan most effective use of your TA time
Check individual pupil files for mitigating circumstances, E.G. special needs, problems with family
Rearrange seating
Give attention to attention-seeking pupils for their positive behaviour-make a point of "catching" them
being good!
Reward verbally
Use positive body language
Give warnings in a clear and calm way
Tell pupils what you want them to do, not just what not to do
Opportunities for Circle time
Use facial / body gestures to remind pupils of what you expect
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Stages of support for low level disruption that is interrupting the learning of others in the classroom

De-escalate behaviour in class

Reset time in class

Reset time in parallel class

Reset time in phase leaders class/room (if possible)

Discussion with class teacher and phase leader to decide on next steps
Next steps to be decided by the phase leader

Walkie talkie for additional support

NoOou b wN -

Some pupils will require Behaviour Support Plans, based around the Zones of Regulation. Staff must
follow these detailed plans and update them regularly.

Principles to apply when managing children's behaviour

Every staff member should ensure that the following principles of de escalating are applied to all children:

e Always have Safeguarding training and KCSiE guidance at the forefront of our minds. What is causing
this behaviour? Any concerns to be reported to the DSL/DDSL via CPOMs.

e Always stay calm and positive

e Avoid confrontation, persistent negative interaction and sarcasm

e Keep your voice low as much as possible

e Serious or unresolved concerns should be discussed with the Head/SLT

e Avoid physical restraint unless absolutely unavoidable and only if the child is in danger of hurting
himself or others/property. Make sure that you are familiar with the School Team Teach Restraint
policy, and ensure the presence of another adult before restraining. Where the need for physical
restraint is likely, with a particular child, obtain the written consent of parents in advance if possible
and ensure that a serious incident form is completed and put in the Bound Book.

e Involve parents/carers at an early stage, informally

e Blame the act, not the child, i.e. "You are ok, but what you have done is not"

e Be positive in the way you deal with the child

Motivating children to behave well

In our values led school we are aspiring to all children behaving well intrinsically. However, some children
will need additional encouragement and support. Therefore, we can motivate and inspire children to work
hard and behave well through:

In class suggestions:

Showing work to class/other members of staff

Head Teacher and Deputy Headteacher Awards

Star of the Day / Special Person

Give child a special job/responsibility

Start each day afresh- leave the problems aside

Positive comments -verbal and in written in purple in the child’s book

* & & O o o
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Mark work quickly — following the school’s marking policy
Display work/ update regularly

School postcards

Emails and phone calls to parents/carers with good news
Use of online platforms to communicate good news

* & & o o

Whole School Rewards
Head teacher Awards

At the end of the week class teachers will choose a pupil to receive an award. This is for children who have
worked extremely hard.

Values Bench

Children who continually behave in a positive manner; who display our school values and who are role
models to others, have an opportunity to sit on the celebration values bench during assemblies. This bench
is for children who always respond well both in the classroom and during playtime and consistently live by
our school values.

Thumbs up

The school uses a consistent strategy of ‘thumbs up’ for children who are following the whole school
charter. Each class teacher has a different way of rewarding accumulation of thumbs up. A laminated list
of children’s names will be displayed visually in the classroom, that is easy for all staff members to use.
When awarding a thumbs up, all staff to be explicit as to why the child has been awarded a thumbs up.
The way that children can gain thumbs up will be outlined to the children when writing the class code of
conduct at the beginning of the year, with reminders and updates throughout the year i.e. during P4C
lessons, PSHE lessons and class assembly times.

Unacceptable Behaviour

The school uses a consistent strategy of thumbs down for unacceptable behaviour. Each thumbs down is
used as a reminder/warning that the charter is being broken and behaviour needs to be corrected.
Thumbs down are never publically displayed in the classroom. If a child gets three thumbs down in a day,
they will be given a fix it form where, with their class teacher, they need to spend time having a restorative
conversation, reflecting on how their behaviour can be improved. This is stored in a folder in the
staffroom. For serious unacceptable behaviour, a child may be given an immediate fix-it form.

If a child receives a second fix-it form in a week, they will attend fix it at the next lunchtime where they will
go through their forms with the Deputy Head teacher or Head teacher. The fix it forms are photocopied
and sent to parents for their comments. If a child receives more than two fix its in a week, parents will be
contacted by the Deputy Headteacher or Head teacher to discuss their child’s behaviour.

None of this applies to pupils will Education Health Care Plans and Behaviour Support Plans. Staff must
follow these detailed plans and update them regularly.
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e |[f persistent inappropriate behaviour continues a Case Conference will be set up with parents and
any relevant/ appropriate external agencies involved.

e If a child needs to be removed from a situation that is harming to the child/adult or other child,
then the Team Teach restraint must be used by a trained member of staff to ensure the safety of
those present. Serious incident forms/ bound book must be completed as soon as possible and
parents informed.

e Teachers can use an internal isolation if necessary, this is where a child is removed from the class
for a period of time and work is completed in a quiet area.

Teaching Assistants:

e If ateaching assistant /lunchtime supervisor is dealing with a child in a 1:1 or group situation, they
should follow the above procedure.

e Once the TA has given thumbs down or fix it, the TA must tell the class teacher as soon as possible.

e If a child needs to be removed from the class due to problems (see above), a walkie talkie can be
used to alert and gain support from another member of staff.

EXAMPLES of Immediate Thumbs Down:

Throwing something in the classroom
Disrupting the learning of others, after all other de-escalation techniques have been exhausted
Breaking our school values

EXAMPLES of an Immediate Fix It Form:
Leaving the classroom without permission
Violence towards another person
Deliberate swearing

Scribbling on school property/books
Bullying

Occasionally if unacceptable behaviour still persists there will be a Fixed Term Suspension which will follow
a meeting with parents. A Behaviour Support Plan will be drawn up with the parents to support their child
in school. This will be reviewed termly or as necessary

For the vast majority of pupils, suspensions (exclusion for a fixed period) and permanent exclusions may not
be necessary, as other strategies can manage behaviour. However, if approaches towards behaviour
management have been exhausted, then suspensions and permanent exclusions will sometimes be necessary
as a last resort. This is to ensure that other pupils and teaching staff are protected from disruption and can
learn in safe, calm, and supportive environments. (DfE September 2022)

This will be immediate in the case of:

e Physical assault against a pupil
e Physical assault against an adult
e Verbal abuse or threatening behaviour against an adult
e Use, or threat of use, of an offensive weapon or prohibited item that has been prohibited
e Bullying including on-line abuse
e Racist abuse
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e Abuse against sexual orientation or gender reassignment
e Abuse related to disability
e Faith targeted abuse

The schools follows the DfE’s guidance on suspensions and exclusions, last updated in July 2026

https://www.gov.uk/government/publications/school-suspensions-and-permanent-exclusions

In addition to Behaviour in Schools:

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment data/file/1101
597/Behaviour in schools guidance sept 22.pdf

Lunchtimes

Children eat their school dinners in the hall. Children from Year 6 act as buddies and support their peers in
keeping to our lunchtime code, which is part of our Whole School Charter.

The expectations are:

We eat our food carefully and wait patiently until it is time to go out
We clear our tables of all food

We clear the floor of all food

We talk to our friends in peaceful voices.

Early Years

Early Years talk about values in age-appropriate ways e.g. Respect will be explained as 'looking after'.

Calm down time is used rather than reset time.

Descriptive comments and praise are used

Thumbs up/down and fix its are not used in early Years.

Lots of work is completed on self-regulation , understanding own emotions, beginning to develop empathy
with others, problem solving how to manage a situation or feeling next time.

Please see Appendix 2 and 3 for the Emotion Coaching information which informs interactions around
behaviour in EYFS, as well as use of the Zones. The tree picture with parents at some point during the year.
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Appendix 1

Pupil Name

Class(es) and Teacher(s)

Start Date

Review Dates

A. Presentation and Behaviours

Blue Zone

Green Zone

Yellow Zone

Red Zone

B. Known Triggers
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C.1. STAYING IN THE GREEN ZONE - Positive re-enforcement and Preventative Strategies
e.g., social stories; rewards; differentiation and adaptation of activities; short-term focused intervention
programmes; specific tools and/or resources; professional input/ therapies etc.

Green Zone

See EHCP (Section F) for further details about strategies
See also Pupil Profile and Outcomes Plan

Interventions:
[ ]

C.2. GETTING BACK TO THE GREEN ZONE - Regulation Strategies (link to pupil’s Zones of Regulation Toolkit)
e.g., distraction; humour; reduced/ simplified language; forced choices; sensory strategies; reminders (expected
behaviours and agreed consequences); ‘Size of the Problem’ etc.

Blue Zone Yellow Zone
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C.3. RED ZONE - Safety Plan
e.g., safe spaces; safe adults; caring ‘C’s; restrictive physical intervention (Team Teach) etc.

Red Zone

* The use of restrictive physical intervention (RPI) should be avoided, where possible, as this is likely to
further escalate the situation.

D.1. Post-Event Support
e.g., debrief session; restorative work etc.

D.2. Agreed Consequences (linked to behaviours detailed in Section A)

Behaviour Agreed Consequence
(taken from Section A)
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| Date shared with parents

Parent(s) Pupil

Class Teacher(s) SENCo/ Key Stage Leader
(delete one)

| Date of Review 1

Parent(s) Pupil

Class Teacher(s) SENCo/ Key Stage Leader
(delete one)

| Date of Review 2

Parent(s) Pupil

Class Teacher(s) SENCo/ Key Stage Leader
(delete one)
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Five dteps of Emotion Coaching

Dr. John Gottman

(0 STEP 5: Set limits

and problem solve.
STEP 4. Communicate empathy

and understanding.

£

o[EP 3 He|r your child
verbally label emotions.

STEP 2. Recognize emotion
as an opporfunity For
connection or teaching.

STEP 1. Be aware of
your child’s emotions.

3

e N _ The Gottman Institute
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Appendix 3
Emotion Coaching BB 2.4.19

‘Helping children and young people to understand the different emotions
they experience, why they occur and how to handle them’ (Gottman 1996)

Social Engagement System (SES)
e Ability to interact with others
e Ability to understand others
e Ability to make sense of social relationships

Stress Regulation System (SRS)
e Ability to regulate stress
e Ability to regulate social interactions
e Ability to tolerate positive, tolerable and toxic stress

SES + SRS = self-regulated learning

Four main steps in Emotion Coaching
1. Acknowledge and empathise with the feelings

It’s really hard when...

I'm sorry that happened to you

I understand why...

It's normal to feel like that
N.B. Children who show little/no empathy towards others need greater empathy shown
towards them in order to learn appropriate responses to their feelings

Label and validate the feelings (in neutral tone of voice)

You seem worried

You look very angry

You look sad

It's OK to feel sad; I am here for you

I can see that you are really frustrated

You have made each other really cross
2. Set behaviour limits - make it clear that certain behaviours cannot be accepted

That behaviour is not acceptable

This is not what we do in our school

It's not ok to snatch; we take turns

It made xx sad when you did that

At school we need to be safe

*give child opportunity to calm down at this point
3. Problem solving:

Explore the feeling
How were you feeling?
Had that happened before?
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What were you trying to do?

Scaffold - ideas to help us

I wonder what you could do instead?

Sometimes, when I feel like that I...

I can help you think of a different way to be angry
How would you like to change what happened?
Next steps - empower the child

Next time you could try...

Would you like me to help you try...?

This is what you could do instead

*We need to be aware of our own self-regulation before attempting co-regulation with a
child

Additional information

Children need to learn how to regulate their emotions - this involves co-regulation
(emotional scaffolding) with a skilled caring adult

They need to know that feelings are normal and natural; certain behaviours as
manifestation of those feelings not always acceptable

Five primary emotions: fear, disgust, joy, anger, sadness

Anger is intertwined with sense of fairness

Anger can be a ‘call to action’, produce strong feelings of motivation

To support children’s growing sense of self:

don’t shame, punish, ignore or get angry with child for their behaviour

do support them to self-regulate and channel their feelings

Children who receive negative feedback need between 5-10 positive comments to balance
these out

Positive comments are more effective if they are specific

Don’t say ‘good job’, “‘well done’, “good boy/girl” (which we wouldn’t say anyway as we
know that as this reinforces gender stereotypes) but instead try ‘I like the way you...” or
simply talk to a child about something that they’ve made or done - this is attention and
therefore sufficient positive feedback

Foundation for health and well-being is positive relationships

Try ‘Calming Corner’ rather than “Thinking Time” - Thinking Time is actually a waste of
time, especially with young children, as they need specific tools and support in order to
understand and modify their feelings and behaviour

Appropriate touch makes children feel safe and is calming e.g. babies being rocked,
walking to calm down, rhythmic patting (e.g. tapped heartbeat on back)

Rhythmic shushing calms everyone down - not a short sharp shush to get children quiet
but everyone taking a deep breath in then a long shhhhhhhh out

Other breathing/calming tips: ask child to put up hand and spread fingers out, then say
‘take the car up the hill and down the hill” slowly as you inhale and exhale together

Try ‘blowing out a candle then smelling a flower” as another breathing exercise

Schools should NEVER publicly shame children’s behaviour e.g. with dark
cloud/sunshine displays for behaviour. We don’t shame children have haven’t learned all
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of their sounds in phonics so why shame them for not learning how to control their
behaviour yet?

Attachment Theory

Siegel talked about the four S’s of attachment that we all need in order to experience good
levels of well-being:

Safe

Seen (not literally, more like known)

Soothed

Secure

Exposure to high-stress situations repeatedly leads to hyper-vigilance and state of
sensitisation - children in this state may seem to overreact

Some stress is healthy and can build resilience but for children who have no recovery time
between one stressful situation and the next, resilience is unlikely to develop

We need to tune in to child’s needs when supporting their developing resilience and
regulation e.g. some children may be able to attempt to negotiate independently whereas
others will need step-by-step support

Children with very low self-esteem will find it difficult to accept positive feedback as this
creates ‘cognitive dissonance’ - we may need to depersonalise behaviour feedback for them.
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